For decades, educators across the world have been advocating for educational reform that would increase the number of practical skills courses included in traditional legal education. In 2011, Qatar University College of Law established a practical skills class, the Externship Program, designed to teach students real life lawyering skills, encourage graduates to pursue legal careers, and overcome existing administrative, cultural, and social barriers while preserving Qatari identity and customs. This article will first briefly present some existing scholarship regarding the global push for practical skills legal education and then explain results achieved by Qatar University and make the argument that more practical skills education can and should be implemented in the MENA region. As it is, the professors give too many lectures and the students listen to too many. Or pretend to; really they do not listen, however attentive and orderly they may be. The bell rings and a troop of tired-looking boys, followed perhaps by a larger number of meek-eyed girls, file into the classroom, sit down, remove the expressions from their faces, open their notebooks on the broad chair arms, and receive. It is about as inspiring an audience as a roomful of phonographs holding up their brass trumpets. They reproduce the lecture in recitations like the phonograph, mechanically and faithfully, but with the tempo and timbre so changed that the speaker would like to disown his remarks if he could. 
Clinical legal education's allure and worldwide dissemination
Clinical legal education, or curriculum designed to teach law students practical skills, has become an essential component of most American law school curricula. 6 In fact, this "Global Clinical Movement" has been steadily gaining momentum and is now generally accepted by respected educational institutions throughout the world.
7
Proponents of clinical legal education argue for more experiential and hands-on training in formal legal education. 8 Clinical legal education proposes:
an alternative vision of all the components of legal education, based on educational research and scholarship: an integrated combination of substantive law, skills, and market knowledge, and embracing the idea that legal education is to prepare law students for the practice of law as members of a client-centered public profession.
9
Modern clinical legal reformists have remarked that while the exact skills taught by clinical educators varies, the movement maintains three essential qualities. 10 The first quality is a dedication to instilling professional values of legal ethics, professionalism, and public responsibility into legal education, i.e., teaching students about the profession's ethical obligations and responsibilities while also increasing students' awareness of the "powerful influence that law and lawyers have in society." 11 The second quality is a commitment to experiential learning with the aim of helping bridge the gap between law school and practice. 12 The third quality is a commitment to reforming legal education with an eye toward educating lawyers for social justice, i.e., training lawyers who will not only serve society but also help to improve it. The movement has also seen formal nationwide committees formed, see, e.g., Clinical Legal Education Section of the American Association of Law Schools, https://memberaccess.aals.org/eWeb/dynamicpage.aspx?webcode¼ ChpDetail &chp_cst_key¼ 2546c8e7-1cda-46eb-b9f3-174fc509169b); professional associations created, see, e.g., Clinical Legal Education Association, http://cleaweb.org/ and Global Alliance for Justice Education (GAJE), http://www.gaje.org/); international legal scholarship journals published, see, e.g., International Journal of Clinical Legal Education, http://www. northumbria.ac.uk/sd/academic/law/entunit/norlawpress/jour/IJCLE_2/?t¼ 1350480145367); and international conferences and symposia held, see, e.g., Summary description of conference: Re-imagining International Clinical Law, University of Maryland Francis King Carey School of Law (Nov. 17-18, 2010) , http://www.law.umaryland.edu/faculty/conferences/detail. html?conf¼103. The popularity and global dissemination of clinical education as a pedagogy stems from many factors.
Clinical education arose to address access to justice arguments and calls for educational reform after scholarship and studies demonstrated both that many groups of people were often denied access to representation and advice due to financial or socio-legal reasons and that many law school graduates lacked the professional and ethical expertise needed for a successful legal career.
Later, as alumni of clinical educational programs, law graduates reported that clinical education courses proved to be the most helpful component in their transition from students to professionals, and further scholarship and studies supported their claims. Each of these points will be addressed in turn.
a. Access to justice arguments
An initial factor contributing to the popularity of clinical education was the concern for improving access to justice.
During the 1960s and 1970s many countries raised concern about the "inequality in the justice system and significant areas of unmet legal need."
14 Reports, government inquiries, and academic research reported that the law treated some groups of people unfavorably and/or that some groups of people were often deprived of access to representation and advice due to financial or socio-legal reasons.
15
Legal professionals and legal academics joined efforts to improve access to justice. 16 Legal aid student "clinics" developed, based on the "belief that having law students work in a community legal service could have a positive influential role in the formal education of future lawyers as well as the pragmatic reason that access to university resources would substantially improve the objectives of free legal aid and advice, community legal education, and law reform activities."
17
While there are several types of law clinic models, 18 and clinical programs differ significantly in scope and responsibilities from one country and region to another, they all share the same fundamental value that contributes to the pedagogy's popularity. 19 The clinics aim to provide law students with a learning experience that "offers them the opportunity for skills training, [and] deepens their understanding of the role of law in society through direct and meaningful personal experience of addressing pressing local social needs."
20
Since the early days of clinical legal education, much scholarship has been written to support the claims that the law clinic or clinical pedagogy does in fact increase access to justice within the targeted communities. 21 Modern scholarship continues to support this claim, demonstrating that this factor continues to support the growth of the global clinical movement.
22
b. Perceptions of a "skills gap"
Another factor contributing to the popularity of clinical education is the concern amongst legal professionals that existing systems to train new lawyers have been insufficient to teach them necessary com/industries/social-sector/our-insights/education-to-employment-designing-a-system-that-works; Matt Dathan, How can we equip graduates with the workplace skills they need?, THE GUARDIAN: THE CAREERS BLOG (Sept.13, 2013), http://www. theguardian.com/careers/careers-blog/equip-graduates-workplace-skills (reporting a study by YouGov that found "in a poll of graduate employers, more than half said that none or few graduates were 'work ready,' with new recruits lacking basic attributes such as team work, communication, punctuality and the ability to cope under pressure."); Thi Tuyet Tran, Is graduate employability the 'whole-of-higher-education-issue'?, 28 J. EDUC. & WORK 207-227, DOI:10.1080 /13639080. 2014 .900167 (2015 , http://www.tandfonline.com/doi/abs/10.1080/13639080.2014.900167 (discussing the "ill-preparation of university graduates" and graduate employability in Vietnam); Anthony Mann & James Dawkins, Research Report: Employer Engagement in Education, EDUC. DEV. TRUST (2014), http://www.educationdevelopmenttrust.com/en-GB/our-res earch/our-research-library/2014/r-employer-engagement-2014 (for a discussion regarding how employer engagement can impact the learning and progression of young people and finding that there is a need for schools and colleges to embrace a broader range of employer engagement activities). case-method courses, courses in which the teaching method is studying cases combined with Socratic questioning, as less helpful.
39
A similar survey published in 2012 looked at responses from attorneys who worked for the government and/or in the nonprofit sector. It found that a majority of the responding lawyers, 83.2%, rated legal clinics as "very useful" and 72.4% ranked externships or field placements as "very useful." In contrast, only 4% of responding lawyers rated skills courses as "very useful." 40 Another study looking at new associates in private law firms found that almost two-thirds, 63.1%, of responding associates rated legal clinics as "very useful," and 60.1% ranked externships or field placements as "very useful." In addition, data showed that supervisors and peers of DWS graduates perceive them as better investments than other new graduates because they require investing fewer training resources in their initial years of employment. 45 This sentiment was echoed in the results of standardized client interviews when actors, specifically trained to play clients during standardized interviews, were asked to assess whether they would return to this lawyer (the DWS or non-DWS graduate) for future legal issues. 46 Results
showed that "56% of DWS scholars were rated a 4 or 5 compared to only 25% of non-DWS lawyers."
47
The final, and arguably most interesting, conclusion found that, "Neither LSAT score nor class rank
[were] significantly predictive of overall assessment and the percentage of relevant information learned."
48
In other words, mere participation in DWS' highly clinical environment, not better test-taking abilities or 39
See id. For more information on the Langdellian method and how it comprises the majority of law school curriculum in the U.S., see Garvey & Zinkin, supra note 27, at 101-107; MACCRATE REPORT, supra note 27, at 106. 41 See id.
42
In 2005, the University of New Hampshire created DWS as an Honors Program for its JD students. In the program, two years of traditional Langdellian lectures were replaced with intensely "hands-on" courses that include simulations, role-playing exercises, standardized client interviews, class discussions, writing and reflection exercises, and other "practice courses." See Alli Gerkman & Elena Harman, Ahead of the Curve: Turning Law Students into Lawyers, A Study of the Daniel Webster Scholar Honors Program at the University of New Hampshire School of Law, 6 (Institute for the Advancement of the American Legal System Jan. 2015), http://iaals.du.edu/educating-tomorrows-lawyers/publications/ ahead-curve-turning-law-students-lawyers; see also Garvey & Zinkin, supra note 27, at 115-117 (2009 The Program at QU College of Law defines itself as a mandatory practical skills class designed to teach upper-level law students real life lawyering skills, encourage the pursuit of legal careers, and uphold Qatari history, identity, traditions, and customs in the legal field.
56
The Program consists of two components. The first is an out-of-class component during which students must work in unpaid externships pre-secured and actively monitored by the Externship Director. 57 The second component takes place in-class and requires students to attend bi-weekly seminars regarding practical skills, legal ethics, and career advice. begins. 64 The Placement Guide is a directory of all of the employers who have agreed to host students for the upcoming semester. The directory lists all employers names and cover letter contact information; designates what type of employer the organization is (in-house, government, Qatari law firm, international law firm, social justice, judicial); states how many students that employer will interview and accept; lists any hiring requirements; and provides a website address or description of the organization for students to engage in further research.
65
Students use the Placement Guide to select three potential employers and draft individually-tailored cover letters to each of the three. 66 The first students who submit non-plagiarized, individually-tailored cover letters for a specific employer are the ones who are able to compete for interviews with that employer. As an example, if the Public Prosecutor agrees to interview five male Qatari citizens with a GPA above 3.5, then the first five students matching those criteria who submit cover letters specifically addressed to the Public Prosecutor detailing the reasons why the students want to work in public prosecution are allowed to have the interview spots. Students who submit cover letters afterwards are put on a wait-list and need to draft cover letters for three different organizations.
Once the Externship Director has sent out the students' application packets (CVs and cover letters) to employers, the employers contact the students and interview them. The employers then let the Externship Director know their hiring choices and the Externship Director attempts to match the students to the employers.
To do this, the Externship Director contacts the employer's first choice candidate and notifies the student he/ she has been accepted. Students who receive only one acceptance must accept the offer. Students who receive more than one acceptance are allowed to choose which offer to accept. To save time, students are allowed to "collect" a maximum of two offers. But if they receive more than two, they need to begin declining offers so the Externship Director can offer the positions to the employer's second choice candidates and continue to contact students in order as needed. If a student has not been selected by any of the placements where he/she applied, the Externship Director will arrange for the student to interview with or have an externship with one of the employers still needing students. The Program aims to have all students confirmed in their placements before the semester begins so students may begin working the first day of school if possible.
Work experience
Once the semester begins, the out-of-class component requires students to work for a minimum of 120 hours or 10 weeks of the semester, whichever is longer. 67 In addition, students are required to sign a "Confidentiality Agreement" and to jointly sign a "Performance Agreement" 68 with their 64 See id.
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See id. 66 See Deehring, supra note 3.
67
See id. 68 The Performance Agreement is a contract in which the student is made aware of and agrees to abide by various codes of professional conduct during his/her participation in the Externship Program, and the student's supervisor is made aware of and agrees to abide by various minimal standards expected of supervisors in terms of support and supervision of the student. Both parties need to individually tick each relevant standard and sign off on the final agreement. The agreement was designed to provide protection and legitimacy to the College of Law's Program while also reaffirming student and employer obligations and acting as a form of an initial "icebreaker" that would encourage shy students to interact with their supervisors (who are sometimes much older and also members of the opposite sex) during the first few weeks of work.
employer. 69 Both agreements are designed to offer security and legitimacy to the externship position while alerting students and supervisors of the seriousness of the Program and its various requirements. The agreements also serve as additional protection to the Program should any misconduct take place during the semester.
For each week that the student works, the student is required to complete and submit a timesheet detailing his/her work hours. 70 These timesheets must be signed by the student's supervisor in order for the student to receive credit for the hours worked. In addition, for each week the student works, he/she needs to complete a reflection journal in which the student details and describes the projects he/she worked on; 71 the skills and/or lessons he/she learned; whether he/she enjoyed the projects; and what the student learned about him/herself, his/her work habits, his/her ability to relate to coworkers and/or his/her level of professionalism during the week. 72 The reflection journal is a private document between the student and professor and does not need to be shared with the student's supervisor.
The final element of the out-of-class component is an evaluation of the student, completed by the employer. 73 Participating employers do this two times during the semester, the first time during a midterm evaluation that is sent to all employers hosting students near the students' fourth week of work. 74 A final evaluation form is sent to all employers after all students have completed their 120þ hours.
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ii. "In-class" component All seminars are designed to introduce the students to practical and timely concepts they will encounter as a legal professional. To encourage relevant discussion, the Externship Director typically invites a local practitioner to participate as a guest lecturer during the seminars; this approach also creates an opportunity for the students to engage with and create professional relationships with members of the legal profession.
77
Previous seminar discussions have included: professionalism, honesty, and legal ethics in the workplace; how legal professionals in Qatar should handle social media; how to interview clients and witnesses; advice for appearing and pleading before the Qatari courts; a day in the life of a public prosecutor; a day in the life of an international law firm partner; a day in the life of a Qatari law firm 69 See id.
70
See id. 71 During the first week of classes, and typically during or before the students' first week of work, students are taught about confidentiality and are repeatedly instructed not to breach any duties of confidentiality in their reflection journals or other documents for class.
72
See id.
73
While reflection journals are a typical component of many, if not most, externship experiences, the Program's requirement that students answer specific questions was a purposeful deviation designed to address language, cultural, and generational barriers and encourage students to provide more in-depth and detailed responses. See Deehring, supra note 3.
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See id. partner/owner; a day in the life of a Qatari judge; a panel discussion about Qatari women in the law; public speaking techniques and advice on how to tailor communication for different audiences; a discussion regarding private practice vs. in-house positions; and advice on setting up corporate entities in Qatar. 78 
Homework
Homework assignments are similarly intended to increase specific legal skills and student confidence by helping students create a larger legal network of professionals. As an example, one of the more complicated homework assignments, the "Interview Homework," requires the students to complete two different tasks with two different professionals whom they do not already know during a two-month period.
The first task of the "Interview Homework" is for each student to schedule a 30-minute personal advising session with the College of Law's Office of Career Services. Prior to setting the session, students are required to complete an intensive career plan that asks students to detail their skills, the career they aspire to, how they believe they can achieve that career, and outline the resources that they have available to reach their goal.
During task one, students are graded, amongst other substantive aspects of their interview with the Office of Career Services, on their ability to draft a polite professional email and schedule a meeting. This first task's aim is to help students practice reaching out to professional adults whom they do not already know and to introduce themselves, explain why they are reaching out, and politely ask for help in a professional way. While potentially viewed as basic, the skill of professional written correspondence with a stranger is critical for future legal professionals who will need to reach out to witnesses, opposing counsel, and service professionals on a near constant basis. This assignment forces Qatari students to reach beyond gender-related and cultural barriers to achieve a professional purpose that benefits their future career. It also forces the students to think about their future in a logical and systematic way while practicing time-management and self-calendaring skills.
The second task of the "Interview Homework" requires students to conduct an interview with an attorney, legal researcher, or legal consultant in Qatar who actively practices in the student's favorite field of law. After conducting the interview, the students are required to draft a one-or two-page summary. This task is designed to give students an excuse to contact one of their role models and network with them while also forcing them to practice client-centered face-to-face interviewing skills.
In addition, it allows the students a chance to conduct market research into the career or legal field they believe they would like for the future. The requirement of a summary is also purposeful: it requires students to think about and summarize a large amount of information instead of just submitting a transcript or recording.
The importance and effects of this assignment have been impressive. While some students report nervousness and anxiety about engaging with strangers and members of the opposite sex, others have used it as a chance to engage in an informal interview that led to a post-graduate internship and/or job offer. Employers have reported they view the students who interview them as ambitious, and students have reported feelings of confidence and surprise at how easy it was to connect with a local professional. Both sides have reported they felt they generally benefitted from this assignment.
78
Capstone presentation/Defense of student performance
The final homework project for all students is a final presentation during which the students must defend their workplace performance and professional growth in front of a panel of law school faculty and management. This assignment has grown during the years and now is labeled the "Capstone" project for all graduating seniors. Student panel presentations are open for all students and faculty to attend.
79
The final presentation homework is broken into three distinct components: 1) an executive summary,
2) a PowerPoint presentation, and 3) a performance defense in front of a panel of law faculty and management. All components are critical and purposefully incorporated to ensure that students are not able to graduate from the Program without practicing certain professional skills.
The executive summary task requires students to detail four specific tasks and two specific laws or codes they worked on during the Program. 80 In addition, the students must explain what they learned about their career goals and professional/personal growth during the work experience, while adding whether they would recommend the employer to other students and what classes they felt helped them in their workplace performance.
The reasoning for the summary is two-fold. First, as it requires a significant amount of information to be compiled into one page, it aims to have students practice summarization and concise writing skills.
Second, it provides law faculty and management a quickly scrollable document from which they are able to ask questions to the student during the panel inquiry.
81
The PowerPoint presentation is more of an administrative task designed to help the guest judges know who is who during the panel inquiry while alleviating some of the organizational concerns of externship faculty. Students are required to submit their presentations a few days before their panel inquiries, which allows the Program's faculty merely to compile the slides into one large presentation, eliminating the need for faculty to introduce each speaker while also decreasing delays between inquiries.
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The final task of the final presentation homework is the oral presentation in front of the panel of law school faculty and management. In recent semesters, this task has become more similar to a thesis defense than a final presentation. The faculty panel is encouraged to interrupt the student to ask questions instead of merely allowing the student to make a presentation regarding his/her executive summary. This change has been purposeful: we are trying to encourage more students to become litigators and overcome fears of presenting evidence before a court. By interrupting the students, we are
attempting to simulate what frequently happens during live oral arguments or testimony in the courtroom.
In addition, we have opened up this event to all junior and senior students, 83 which allows future students to learn about specific industries and employers and encourages better communication between all levels of law students.
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A "Capstone" project has been described as a "multifaceted assignment that serves as a culminating academic and intellectual experience for students." See Great Schools Partnership, The Glossary of Education Reform, http://edglossary. org/capstone-project/.
80 Students must, of course, provide this information without breaching confidentiality. 81 All executive summaries are compiled into grading booklets for the faculty and Deans who serve as guest graders/ judges of the students' defense.
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Presentations must all comply with a specific format, and templates are provided to the students.
83
The students attending must be of the same sex as the student giving the presentation.
Qatar University College of Law Externship Program results
The Program has hosted students since spring semester 2012, during which time it has seen unprecedented growth. In sum, the Program has provided the College of Law with a substantial quantity of viable participation information regarding both employers and students that has been and will be the basis for further research regarding student career expectations, motivations, and engagement. 85 Now, three years after the Externship Program, the employment rate within one year of graduation for our law students is 91%. 86 It almost doubled.
As for job offers, since fall semester 2015, the Program has asked all employers whether they would hire their student externs after the completion of the externship. While no follow-up data exists to see if the employers have actually followed up on their preferences, a majority of employers for all three semesters have said that they would hire their male students. Additionally, during the same period, a significant majority of employers, no less than 84%, have said that they would hire their female students. improve by being better prepared when arriving at work or beginning a project "quite a bit" or "a lot." Also, more than 92% of students reported that the Program directly helped them improve and demonstrate a more mature and professional attitude "quite a bit" or "a lot." More than 87% of students reported the Program directly helping "quite a bit" or "a lot" in improving and developing better professional relationships, helping students pay more attention to detail and acquiring better proofreading skills, helping students communicate better, and helping focus and complete tasks better. Finally, more than 81% of students reported the Program directly helping "quite a bit" or "a lot" in improving and developing better time management skills and improving and developing better creative problem solving skills.
Conclusions
The push for practical skills courses and clinical legal education as a worldwide movement is being actively implemented at Qatar University College of Law through its Externship Program. This type of pedagogy in the Middle East and similar regions is more than possible, and strong results are achievable so long as sufficient tailoring efforts are made to address cultural and sociological barriers.
Educators seeking to establish similar programs in the MENA region should expect to initially encounter resistance from students, families, local legal communities, and possibly even colleagues or university management. Due to this resistance, it is critical for the educator to immediately implement certain standards, safeguards, contracts, and waivers, and to set realistic short and long-term goals for data collection and/or program achievements that will serve to legitimize and highlight the educational value of the program.
Once established, practical skills programs and clinical classes in the MENA region create long-lasting solid relationships between academics and industry stakeholders. These relationships, when fostered, may serve as the basis for more scholarship regarding legal careers in the region as well as increased involvement by alumni, local practitioners, and local public servants that will eventually lead to the creation of more clinical programs addressing local access to justice and skills gap issues. In addition, students in Qatar have responded favorably to this type of pedagogy, with many of them requesting more clinical classes and reporting significant boosts in self-confidence and better professional attitudes as a result.
It is imperative that we educators in the MENA region join the "Global Clinical Movement" and encourage our communities to take part. 
